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Abstract The main function of Higher Educational
Institutions (HEIs) is to produce skilled and knowledgeable
workforce who are able to not only function with minimal
guidance but also to contribute effectively to the hiring
organizations. Many studies have indicated that most HEIs
have somewhat similar course content and thrived at pro-
ducing students with good academic achievement. But
what differentiated them from one another is their ability to
develop knowledge workers with the right employability
skills or ‘soft skills’ such as communication, problem-
solving, interpersonal and other skills deemed important as
the foundations by which they require to function at work
regardless of the nature of employment. This paper reports
findings of a large-scale study looking into the soft skills
attainment of Malaysian HEI graduates. A quantitative
survey design was employed whereby data were obtained
through the administration of an instrument called the
Malaysian Soft Skills Scale (My3S). My3S consists of 180
items covering seven elements namely Communications,
Critical Thinking and Problem Solving, Teamwork, Moral
and Professional Ethics, Leadership, Life Long Learning
and Entrepreneurial aspects. The mean scores for the seven
My3S subscales were found to be between 6.3 and 7.8 from
the maximum possible score of 10. Specifically, compari-
sons were made between graduates of public and private
institutions with respect to the seven elements. Findings of
the study suggest that, in general, students of public HEIs
scored higher in all seven skills. With respect to gender,
male students scored higher than female students in all
elements except for teamwork skills and moral and pro-
fessional ethics. A comparison between fields of study
showed that for both types of HEIs, technical students
scored the highest in all skills except for moral and pro-
fessional ethics. Based on the findings of this study, it is
suggested that in addition to offering specific courses to
improve soft skills attainment, HEIs need to embed soft
skills in their academic curricula.
Keywords Soft skills  Employability  Graduates 
Higher education institutions
Introduction
The issue of Malaysian graduates finding themselves difficult
to be employed has been highlighted from year to year. In his
keynote speech entitled ‘Graduate Employability: University-
Industry Relationship and the Role of Ministry of Higher
Education’, Radin Umar, R.S., the Director General at the
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Department of Higher Education (2009) reported that at least
20% of the graduating students from years 2006 to 2008 failed
to secure employment within 6 months after graduation.
The unemployment rates in Malaysia were reported to be
at 3.5% by the end of 2009 and 3.7% by end of March this
year. The fact that almost a quarter of graduating students
annually failed to secure a job 6 months upon graduation
suggests a couple of scenarios; there are probably more
skilled people trained by institutions of higher learnings than
there are jobs available in the market—largely due to global
economic slowdown. Or, there are considerable job vacan-
cies but employers were unable to find suitable candidates
with the right skills to fill the posts (Table 1).
Background of the study
Local studies conducted on the low employability rates
highlighted several contributing factors. Among those cited
include lack of experience (Mohammad et al. 2007), poor
English, poor communication skills (Gurvinder Kaur and
Sharan Kaur 2008; Wan Irham et al. 2006), lack of content
relevance which do not meet the demands of market place
(Malaysian Today 2005), lack of ‘soft skills’ as well as
changes in employers’ requirement (Nurita et al. 2010).
When searching for prospective workforce, most employers
tend to search for graduates who, in addition to possessing
required skills and content knowledge to function at the work
place, possess the right attitude, proactive and are willing to
learn. More importantly, perhaps, is that the graduates ought
to be communicatively proficient, have analytical turn of
mind, able to solve problems, competent working with others
and flexible (Kruss 2004; Knight and Yorke 2003; Yorke and
Harvey 2005). In Malaysia, among the soft skills which
employers emphasize on include communication, interper-
sonal, leadership and teamwork skills (Ab. Rahim et al.
2007). The importance of possessing these critical
‘employability skills’ have been underlined by the United
States Department of Labor (2007) as well as the Ministry of
Higher Education (MoHE), Malaysia.
MoHE specified seven generic skills which all HEIs
need to inculcate among university students (MoHE 2006).
The seven determining factors for employees’ success at
workplace have been further broken down into 34 sub-
elements as shown in Table 2.
In view of the importance of soft skills, the Higher Edu-
cation Minister has given the directives that all undergrad-
uates, especially those in public universities, be taught ‘soft
skills’ beginning July 2006 (Chapman 2006). Apprentice-
ship, entrepreneurship, finishing school and mobility/
internship are some of the mechanisms by which soft skills
are inculcated. Though not compulsory, similar modules
Table 1 Post-graduation employment status 2006–2008 (6 months
after graduation)
Employment status Year
2006 2007 2008
Employed 44.5 48.4 52.8
Continued studies 17.6 18.8 15.2
Skills upgrading 1.4 1.2 1.2
Waiting for job placement 5.7 5.0 6.7
Yet to be employed 30.7 26.5 24.0
Source Keynote speech by Radin Umar, R.S. (2009)
Table 2 Soft skills elements
No Soft skills Definition Total
1. Communication Measures students’ oral, written and non-verbal communication abilities in both the Malay and
English languages.
8
2. Critical thinking and problem
solving
Measures students’ critical, creative, innovative and analytical thinking abilities. In addition, it
measures students’ problem-solving skills.
7
3. Lifelong learning and
information management
Measures students’ ability to work in teams consisting of members from diverse background. It
includes the ability to build a relationship, interact and work effectively towards achieving an
objective.
3
4. Teamwork Measures students’ ability to inculcate lifelong learning. It also measures students’ ability to
access and manage information from a variety of sources.
5
5. Entrepreneurial skill Measures students’ awareness in entrepreneurship which includes ability to define attributes,
principles and the ethical values of an entrepreneur. It also measures students’ ability to
develop a business proposal and identify business opportunities.
4
6. Moral and professional ethics Measures students’ inclination to apply ethical principles and professional ethics. It includes
awareness towards society, culture and the environment.
3
7. Leadership Measures students’ leadership ability. It includes students’ ability to plan, supervise, monitor and
lead.
4
Total 34
Source Ministry of Higher Education (2006)
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were also introduced by private HEIs with the intention of
making sure that their graduates are equally adept upon
graduation. In addition to putting ‘soft skills’ courses into
practice in isolation, the way curriculum is developed and
implemented also has gone through significant reforms from
the traditional didactic, teacher-centred approach to more
student-centred teaching, emphasizing on the inculcation of
soft skills within the curriculum. As of 2010, all HEIs in
Malaysia are required to comply with the outcome-based
curriculum which focuses on student-centred learning as
stipulated by the Malaysian Qualifications Agency, MoHE.
Varying efforts have been made by individual HEIs to
ensure graduates possess generic competencies needed to
secure employment. Each HEI too has its own mechanisms
of assessing the soft skills of its students. The varying
means of assessing and evaluating have led to different
interpretations of soft skills attainment as well as contrib-
uted to the issues of accuracy and equivalency in assess-
ment. To date, in Malaysia, there is yet one comprehensive
study that examines all public and private HEIs graduates’
soft skills attainment.
Research objectives
This study is part of a nationwide research effort to assess
university graduates’ soft skills ability as means of
addressing employability issues. This paper aims to report
the soft skills attainment of Malaysian public and private
university students as well as to make comparisons
between students’ scores from the two sectors. As such, the
research questions of this study are as follows:
1. What are the soft skills scores of Malaysian public
university students?
2. What are the soft skills scores of Malaysian private
university students?
3. How do students of the two types of universities (public
vs. private) vary with respect to their soft skills?
Methodology
Instrument
This study used a quantitative research design whereby data
were obtained via the Malaysian Soft Skills Scale (My3S)
instrument. My3S consists of 180 items which purpose is to
assess the university graduates’ soft skills attainment level.
The soft skills cover seven areas deemed crucial for
employability purposes, namely Communications, Critical
Thinking and Problem Solving, Teamwork, Moral and Pro-
fessional Ethics, Leadership, Life Long Learning and
Entrepreneurial aspects. There were 30 items for each of the
first four elements (Communications, Critical Thinking and
Problem Solving, Teamwork, and Moral and Professional
Ethics) and 20 items for each of the remaining three elements
(Leadership, Life Long Learning and Entrepreneurial). More
items were constructed for the first four elements as the
MoHE wanted to focus on them. My3S instrument uses a
semantic scale whereby the Moral and Professional Ethics
uses a scale between 0 which represents ‘Does not reflect my
principles’ and 10 which refers to ‘Totally reflects my
principles’. The six other soft skills use a similar 0–10
semantic scale whereby 0 is defined as ‘Does not reflect me’
and 10 as ‘Completely reflects me’.
Like all self-rated instruments, My3S has its limitations
which include subjectivity whereby respondents may
exaggerate or under-report their responses when respond-
ing to items. However, in the development process, My3S
items went through rigorous validity and reliability checks.
To ensure the items were valid, they were given to 21
experts to be evaluated. The coefficient score obtained
ranged from 0.73 to 0.91. The instrument was then sub-
jected to a pilot test. A total of 2,600 final year students
from both types of HEIs participated in the study. Cron-
bach Alpha and Rasch values were calculated. The results
for each My3S subscale were found to be between 0.84 and
0.97. In addition, selected respondents were also inter-
viewed and scores between their self-rated responses and
the interviews were compared using the paired-samples
t test. The results showed no significant differences in the
scores of the two data collection strategies.
Sampling
The population of this study are all final year students
pursuing their Bachelor’s Degree in both public and private
universities in Malaysia. The MoHE listed 60 universities
as expected participants in this study. Each university is
required to submit the list of their final year students to the
MoHE for sampling purposes. In general, a total of 10%
from the total population of graduating students in a spe-
cific university was selected. However, for universities
with a sample size of less than 500, all students were
requested to participate.
A total of 10,140 students from all academic programs
participated in the nationwide study. The academic pro-
grams were categorized into three main fields as stipulated
by MoHE, namely science (for medicine, IT-related, pure
and applied sciences courses), technical (for engineering,
architecture and building sciences courses) and arts (for
business, language, education, law and other social sci-
ences and humanities courses). Sample selection followed
stratified random sampling by field of study (science,
technical or arts) as well as by the students’ cumulative
grade point average (CGPA). The stratification based on
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CGPA is to explore whether there is any relationships
between academic performance and soft skills attainment.
Failure to stratify the sample based on CGPA may result in
a sample not representing the entire stratum of the student
population since the number of graduates achieving
CGPAs equivalent to first, second class upper and lower
statuses is not proportionate.
Findings and discussion
Demographic profile
From a total of 10,140 students who participated in the
study, 4,971 were from public and 5,169 from private
universities, respectively. Gender-wise, there were more
females than males with the specific distributions portrayed
in Table 3. A total of 31 respondents—17 from public HEI
and 14 from private HEI—did not indicate their gender.
The distribution of respondents according to ethnicity is
as tabulated in Table 4. The majority of students studying
at the public universities comprise Malays (75.8%), fol-
lowed by Chinese (17.2%), Others (2.5%) and Indians
(2.2%). The Kadazans and Ibans constitute 1.4 and 1.0% of
the public university student population, respectively. On
the other hand, the private universities’ student population
is dominated by the Chinese (51.1%), trailed closely by the
Malays (37.3%). There appear to be more Indians in the
private (8.8%) than in the public institution of higher
learning but the opposite is true for ‘Others’ category
(1.9%), the Kadazans (0.7%) and the Ibans (0.2%). A total
of 53 respondents did not indicate their ethnicity.
With respect to the fields of study, the distribution of
respondents according to HEI is depicted in Table 5. A
total of 213 respondents did not indicate their area of
studies.
Soft skills score of public versus private universities
The seven soft skills scores generated according to the
types of HEI and the results of the independent samples
t test are shown in Table 6. Since not all respondents
answered all items, there were variations in the number of
responses reported for each of the elements. The mean
scores for the seven My3S subscales were found to be
between 6.3 and 7.8 from the maximum possible score of
10. In general, students in public universities scored higher
in all soft skills compared to their counterparts in the pri-
vate sector. Independent samples t test comparing the dif-
ference with respect to soft skills scores between the two
HEI types also showed significant differences for all seven
variables.
The reason why public HEI students scored better in soft
skills than those in private HEI could be because in addi-
tion to the embedment of soft skills in the curricula, they
are more exposed to varied and, to a large extent, more
structured co-curricular programs as it is compulsory for all
students to participate in co-curricular and extra-curricular
activities such as Red Crescent Society, Police Cadet,
Reserve Officer Training Unit, etc. These supplementary
activities may have helped harness the students’ ability to
work and get along with and understand personal values of
people from varying background. Given the size of public
universities, there are more registered clubs and societies
which provide more opportunities for students to hold
leadership positions. Higher scores in soft skills as reported
in this study does not imply that the respondents in public
HEIs will necessarily obtain higher employment rates than
those in private institutions. This is because as pointed out
by Lim and Normizan (2004), and Norizan et al. (2006),
employability is also subjected to other factors such as a
graduate’s English language proficiency, the ability to
Table 3 Gender distribution by HEI
Types of HEI Male Female Total
N % N % N %
Public University 1,921 38.8 3,033 61.2 4,954 100.0
Private University 2,411 46.8 2,744 53.2 5,155 100.0
Table 4 Ethnicity distribution by HEI
Types of HEI Malay Chinese Indian Kadazan Iban Others
N % N % N % N % N % N %
Public University 3,749 75.8 849 17.2 109 2.2 70 1.4 50 1.0 122 2.5
Private University 1,916 37.3 2,627 51.1 452 8.8 37 0.7 10 0.2 96 1.9
Table 5 Fields of study according to HEI
Types of HEI Fields of study
Arts Science Technical
N % N % N %
Public Universities 2,060 41.9 1,145 23.3 1,712 34.8
Private Universities 2,182 43.6 1,271 25.4 1,557 31.1
544 A. M. Abdul Karim et al.
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speak multiple languages like Mandarin, Japanese, etc. and
the relevance of the program enroled to the needs of the
industry.
Soft skills score based on fields of study
Tables 7 and 8 show the mean scores of the seven soft
skills elements and the one-way analysis of variance
results for public and private institutions based on the
fields of study. For both HEI types, entrepreneurial skills
appeared to have the lowest mean scores while leadership
skills had the highest mean scores across the three fields
of study. Generally, for both types of HEIs, technical
students scored the highest in all skills except for moral
and professional ethics whereby the arts students in the
public HEIs scored the highest. No significant differences
between the fields of study were recorded for the private
HEIs with regard to this element. One plausible expla-
nation for this may be due to the nature by which students
from the three fields of studies are taught and assessed.
Technical students, in general, engage in a lot of hands-
on, project-based approach and fieldwork while the sci-
ence students who are exposed to a lot of abstraction,
concepts and theories probably are more exposed to a
teacher-centred approach. Due to the nature of their
studies, the science students who are often required to
work on individual basis in laboratories may have less
opportunity or prefer not to interact with others, hence the
lower scores. This finding is in line with a recent study by
Kopershoek as reported by Marchant (2010) that science-
based students tend to be less extroverted than those who
chose non-science-based subjects.
In the public HEIs, science students scored the lowest in
all soft skills while in the private HEIs, science students
Table 6 Soft skills mean scores
and independent samples t test
between public and private
HEIs
* p \ .05
Soft skills Public Private df t
Mean SD Mean SD
Communication 7.82 0.85 7.67 0.88 9,881 8.58*
Critical thinking and problem solving 6.73 0.91 6.69 0.89 9,639 2.28*
Teamwork 7.41 0.89 7.29 0.92 9,530 6.03*
Moral and professional ethics 7.41 0.99 7.21 1.06 9,619 9.83*
Leadership 7.81 0.93 7.64 0.94 10,004 8.79*
Lifelong learning and information management 7.72 0.89 7.46 0.95 9,894 13.60*
Entrepreneurship 6.44 1.34 6.31 1.30 9,886 4.95*
Table 7 Soft skills mean scores
and ANOVA of public HEIs
based on fields of study
* p \ .05
Soft skills Arts Science Technical df F
Mean SD Mean SD Mean SD
Communication 7.82 0.89 7.75 0.85 7.89 0.82 2 9.27*
Critical thinking and problem solving 6.69 0.89 6.65 0.94 6.84 0.91 2 19.14*
Teamwork 7.42 0.89 7.34 0.89 7.44 0.89 2 3.32*
Moral and professional ethics 7.49 0.95 7.32 0.96 7.39 1.02 2 12.41*
Leadership 7.82 0.94 7.73 0.95 7.85 0.89 2 5.44*
Lifelong learning and information management 7.75 0.89 7.62 0.92 7.74 0.89 2 6.60*
Entrepreneurship 6.51 1.32 6.21 1.41 6.50 1.31 2 38.74*
Table 8 Soft skills mean scores
and ANOVA of private HEIs
based on fields of study
* p \ .05
Soft skills Arts Science Technical df F
Mean SD Mean SD Mean SD
Communication 7.57 0.89 7.70 0.86 7.78 0.87 2 24.74*
Critical thinking and problem solving 6.57 0.89 6.74 0.88 6.81 0.89 2 34.71*
Teamwork 7.24 0.93 7.29 0.87 7.35 0.92 2 5.84*
Moral and professional ethics 7.21 1.05 7.22 1.06 7.20 1.05 2 0.034
Leadership 7.55 0.95 7.65 0.91 7.76 0.93 2 23.69*
Lifelong learning and information management 7.34 0.94 7.46 0.95 7.64 0.92 2 43.68*
Entrepreneurship 6.37 1.27 5.99 1.34 6.45 1.29 2 48.48*
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scored higher than the arts students in all soft skills with the
exception of entrepreneurial skills.
Soft skills score based on gender
Tables 9 and 10 show the mean scores of the seven soft
skills elements and the independent samples t test results
for public and private institutions based on gender. For the
public HEIs, analysis by gender revealed a significant
difference between male and female students’ mean scores
for all elements except for communication skills
t(4,259) = 1.55, p [ .05 and lifelong learning and infor-
mation management skills t(4,078) = 0.66; p [ .05. Male
students, in general, scored higher than female students in
all elements except for teamwork skills and moral and
professional ethics. The higher scores for the female stu-
dents with regard to the teamwork skills could be explained
by the fact that it is believed that women are better than
men when it comes to collaboration, relationship and
nurturing talent while men tend to be more individualistic,
competitive and aggressive (McCrimmon 2010). As to
moral and professional ethics, a study conducted on
Malaysian tertiary education students showed that female
students rated themselves higher in ethics than their male
counterparts (Ong et al. 2003). Additionally, in relation to
both soft skills elements, Dawson (1997) found that, in
favour of the females, there were ‘significant ethical dif-
ferences between the sexes in situations that involve
relational issues (clearly involving or affecting the interests
of others), but not in non-relational issues (situations
essentially confined to one’s own conscience)’ (p. 1,147).
For the private HEIs, only one soft skills element was
found to be not significant. The element concern is lifelong
learning and information management skills t(4,980) =
1.91; p [ .05. Out of the seven soft skills elements, female
students scored higher than male students in three elements.
They are communication skills, teamwork skills and moral
and professional ethics.
Soft skills score based on ethnicity
Tables 11 and 12 show the mean scores of the seven soft
skills elements and the one-way analysis of variance results
for public and private institutions based on ethnicity. Due to
the small numbers of Indians, Kadazans and Ibans, these
groups were combined with the Others group forming a
three-group comparison, namely Malay, Chinese and Oth-
ers. Overall analysis for both types of HEIs found significant
differences in mean scores for all seven elements between
the Malay and Chinese students with Malay students scoring
higher, and between Chinese and Others with the Others
group scoring higher. For the private HEIs, significant dif-
ferences were recorded for three elements between the
Others and Malay groups. The elements are Communication
Skills, Critical Thinking and Problem-Solving Skills, and
Table 9 Soft skills mean scores
and independent samples t test
of public HEIs based on gender
*p \ .05
Soft skills Male Female df t
Mean SD Mean SD
Communication 7.85 0.81 7.81 0.88 4,259 1.55
Critical thinking and problem solving 6.86 0.87 6.65 0.93 4,030 7.72*
Teamwork 7.34 0.88 7.45 0.89 3,942 4.00*
Moral and professional ethics 7.25 1.06 7.52 0.92 3,482 9.01*
Leadership 7.89 0.89 7.75 0.95 4,191 5.14*
Lifelong learning and information Management 7.73 0.88 7.71 0.91 4,078 0.66
Entrepreneurship 6.68 1.27 6.28 1.36 4,203 10.26*
Table 10 Soft skills mean
scores and independent samples
t test of private HEIs based on
gender
* p \ .05
Soft skills Male Female df t
Mean SD Mean SD
Communication 7.63 0.87 7.71 0.89 4,982 2.83*
Critical thinking and problem solving 6.77 0.89 6.62 0.89 4,833 5.92*
Teamwork 7.22 0.91 7.36 0.92 4,762 5.43*
Moral and professional ethics 7.06 1.09 7.34 1.01 4,744 9.46*
Leadership 7.69 0.94 7.60 0.95 5,032 3.29*
Lifelong learning and information management 7.50 0.93 7.44 0.96 4,980 1.91
Entrepreneurship 6.51 1.24 6.12 1.33 5,039 10.76*
546 A. M. Abdul Karim et al.
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Teamwork Skills where the Others group scored higher than
the Malay group.
Implications and concluding remarks
There are several implications that can be drawn from this
study, one of which is to improve the pedagogical approach
by embedding aspects of soft skills in Teaching and
Learning. As suggested in the report of the Malaysian
Economic Planning Unit (2007), there is a need for HEIs—
be it public or private—to embed soft skills into their
curricula. The way teaching and learning takes place has to
change as to hone students’ ability to communicate; work
amicably and effectively with others; analytical, decisive
and critical when solving problems, and behave profes-
sionally and be ethically sound when making judgments.
Additional competencies that would add value to the
quality of graduates produced include capability to lead
and manage others, possess entrepreneurial skills and able
to manage information for personal use. The female
respondents who were reported to have obtained low scores
in the last three competencies should be given more
opportunities in and out of the classroom to enhance their
soft skills. They should be encouraged to assume leader-
ship roles in managing academic and extra-curricular pro-
jects as well as when making class presentations. Among
the pedagogical approaches that have been found to aid in
inculcating the various soft skills include engaging students
in task-based or problem-based learning projects, case
studies, presentation as well as other tasks using technol-
ogies and industrial attachment, just to name a few. Sci-
ence- and arts-based students who were found in this study
to have obtained somewhat lower soft skills scores need to
be engaged in more practical, hands-on learning activities
as suggested above.
In addition to the embedment of soft skills into the
curriculum, public HEIs have already made it compulsory
for students to take co-curricular courses. These courses
count towards the total credit for graduation. Public HEIs
require students to take between 3 and 6 credit hours of co-
curricular courses and one of the components of these
courses is community service. In doing community service,
students are exposed to people from diverse background
and have the opportunity to enhance their soft skills par-
ticularly communication, critical thinking and problem
solving, teamwork and leadership. While some private
universities are beginning to implement this, it is suggested
that all private HEIs employ this approach to assist in the
enhancement of their students’ soft skills.
But, perhaps, prior to changing and improving curricu-
lum design and pedagogical approaches, HEIs need also to
know the industries’ and employers’ expectations of the
criteria by which their graduates would be selected for
employment. Studies evaluating employers’ needs can then
be translated into helping HEIs assess students
Table 11 Soft skills mean
scores and ANOVA of public
HEIs based on ethnicity
* p \ .05
Soft skills Malay Chinese Others df F
Mean SD Mean SD Mean SD
Communication 7.86 0.85 7.64 0.84 7.89 0.83 2 23.28*
Critical thinking and problem solving 6.74 0.90 6.67 0.92 6.79 0.94 2 2.48
Teamwork 7.46 0.87 7.16 0.93 7.46 0.92 2 40.00*
Moral and professional ethics 7.49 0.95 7.12 1.07 7.40 1.02 2 48.86*
Leadership 7.84 0.93 7.64 0.89 7.90 0.93 2 17.45*
Lifelong learning and information management 7.78 0.88 7.44 0.90 7.66 0.91 2 49.17*
Entrepreneurship 6.49 1.32 6.22 1.34 6.35 1.44 2 15.64*
Table 12 Soft skills mean
scores and ANOVA of private
HEIs based on ethnicity
* p \ .05
Soft skills Malay Chinese Others df F
Mean SD Mean SD Mean SD
Communication 7.76 0.89 7.57 0.85 7.87 0.88 2 42.96*
Critical thinking and problem solving 6.75 0.91 6.61 0.87 6.86 0.93 2 24.70*
Teamwork 7.45 0.88 7.12 0.91 7.60 0.93 2 107.70*
Moral and professional ethics 7.44 0.96 6.99 1.08 7.47 1.05 2 116.57*
Leadership 7.79 0.93 7.48 0.91 7.87 0.98 2 82.85*
Lifelong learning and information management 7.68 0.92 7.27 0.92 7.61 0.96 2 118.44*
Entrepreneurship 6.47 1.30 6.17 1.29 6.38 1.32 2 29.40*
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appropriately, hence preparing them for the workplace
needs. And to complement these activities, HEIs can also
set up programs meant to assist graduating students to
improve their skills, persona and interest, in line with the
employment world. One such program that has been
implemented in a US high school, which could be mod-
elled upon in HEIs, is the integration of five modules—
self-improvement skills, interpersonal skills, communica-
tion skills, career preparation skills and on-the-job skills—
into regular classroom instruction (Gamble 2006). Net-
working closely with the industries also keeps the HEIs to
remain academically and non-academically relevant and
current, as well as be informed of any changes that tran-
spire in the labour sectors. Only by taking these measures
would HEIs be successfully responsive to the needs of the
industry, and of local and global demands.
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